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CHAPTER I 
INTRODUCTION 
I. THE PROBIZ24 
Statement of t he  problem. It was the  purpose of this 
--
s tudy t o  develop a resource un i t  on the colonization period 
i n  American History, 1550-1770, t o  be used a t  the  junior high 
school  l eve l .  It was hoped the  u n i t  would be of value i n  
teaching procedures and a l s o  broadening mate r ia l s  f o r  study. 
Speo i f i c a l l y ,  t he  uni t  could be of value f o r  those t eachers  
i n t e r e s t e d  i n  the  coloniza t ion  e r a  and i ts  implicat ions.  
Problems of se t t lement ,  leadership,  government, r e l i g i o n  and 
home l i f e  of t h a t  p a r t i c u l a r  period w i l l  be considered. 
Importance -- of t he  study. This u n i t  wae wr i t t en  f o r  
junior  high s tudents  t o  make a study, not only of t he  coloni-  
a l  se t t lements ,  but  of g o v e r m n t ,  cu l t u r e ,  and s o c i a l  l i f e  
of t h a t  time. To be ab l e  t o  handle t h e i r  coming r o l e s  as 
l e a d e r s  they  must be aware of the  background and c u l t u r a l  
he r i t age  of the  United Statea.  Such a study w i l l  a l s o  g ive  
them a bas ic  underatanding af our country a t  t he  p resen t  
t h e .  It i s  invaluable t h a t  youth know about t h e  country ta  
h i s t o r y  and be a b l e  t o  fully apprecia te  t he  con t r i bu t i on  of 
t h e  e a r l y  pioneers  t o  the  development of t h s s e  United S ta tes .  
One cannot help wonder what made those e a r l y  s e t t l e r s  
gamble dangerously by coming t o  a r e l a t i v e l y  unknown country. 
One can completely understand the growth of the  nat ion only 
by studying the  colonizat ion period and associa t ing namea 
and da tes  with s ign i f ican t  events. Students could well be- 
come b e t t e r  c i t i z e n s  by knowing the  p r iv i leges  granted t o  
them by t h e i r  pioneer ancestors,  It i s  toward t h i s  end t h a t  
this reaource u n i t  i s  working. 
This uni t  w i l l  not perform the  t a s k  completely, but  
it i s  hoped i t  w i l l  make a d e f i n i t e  contr ibution.  
A - reaource - un i t  defined. A resource uni t  I s  a co l lec -  
t i o n  of auggeated teaching mater ia ls  and a c t i v i t i e e  organized 
around a given topic.  It may be organized around an e n t i r e  
t op i c  o r  around only one part .  A uni t  i a  used on a se lec-  
t i r e  baala,  almost never In  i t s  en t i re ty .  A teacher follow- 
i n g  a baa10 t ex t  can uue the  resource un i t  f o r  auggeations 
of a o t i v i t i e a  and mater ia ls  used to enr ich  and t o  supplement 
the t ex t .  1 
Alber ty  dsacribes a reaource un i t  as "a co l l ec t ion  of 
suggested teaohlng mater ia ls  and a o  t i v i t i e s  organized around 
a given toplo,"  and notes t h a t  the  f u l l  s ignif icance of the 
' ~dua rd  Krug, Resource Units i n  the Curriculum R o -  
p u n  (Madison: Wisoons i n  Cooperative Educational planning 
Program, Ootobsr, 1945). pp. 6-9. 
un i t  l i e s  i n  the  functions which it f u l f i l l s ,  I n  t h i s  l i s t  
he included such functions as: 
To furn ish  suggestions f o r  materials ,  methods, and 
procedures, a c t i v i t i e s ,  teaching a ids ,  and 
evaluative procedures to  be used i n  the  develop- 
ment of a learning unit .  
To provide a means f o r  helping the teacher organize 
material8 so he can depart from t r a d i t i o n a l  
methods such a s  the  use of the t e x t  a s  the  sole  
guide, 
To provide a means by which the teacher can e f fec t ive-  
l y  t r a n s l a t e  modern educational philosophy i n t o  
pract ice .  
TO- serve a s  a guide i n  helping the teacher t o  in-  
clude i n  t he  learning uni t  c e r t a i n  important 
values basic t o  education i n  a democratic society.  
To a i d  t h e  teacher i n  becoming aware of the  s ig -  
nif  i can t  problems and issues t h a t  have a bearing 
on an a rea  of l iv ing.  
To promote f l e x i b i l i t y  and democratic group planning 
i n  t h e  curriculum. 
To conserve the time of the teacher.  
To make provision f o r  ha i n g  i n s t ruc t iona l  mater ia ls  
ava i lab le  when needed. f 
It ahould be noted t h a t  several  faotora muat be con- 
e idsred concerning the use of a reaource unit .  F i r s t  of a l l  
it is prepared by teachers f o r  the uee of teachers,  Secondly, 
it contain8 more mater ia l  than any one teacher can use. And 
th i rd ly ,  it is bas ioa l ly  a teacher enrichment type of docu- 
ment, not a teaohing uni t ,  
Factors -- t o  be considered - i n wri t inq - a resource uni t ,  
' ~ a r o l d  Alberty, Rsor a n i z i  the H i  h School Curricu- 
- l u m  (New York: the Macm w an  company= I& 9 pa 272. 
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I n  wr i t i ng  and u t i l i z i n g  a resource un i t  a  number of f a c t o r s  
m u s t  be considered. Some of these  are:  (1) f a c i l i t i e e  pro- 
v ided by t h e  school;  (2)  i n t e r e s t  of t he  s tudents  i n  t h a t  
p a r t i c u l a r  a r e a  d e a l t  with i n  the  un i t ;  ( 3 )  c l a s s  l e v e l  and 
age of t h e  s tuden t s ;  (4 )  indiv idual  group experiences and 
background; ( 5 )  prepara t ion  and general  f e e l i n g  of the  
t e ache r s ;  and ( 6 )  t h e  t o t a l  ob jec t ives  and purposes of edu- 
c a t i o n  of t he  school concerned. I f ,  f o r  example, one of the  
purposes of t he  school i s  t o  develop pr ide  i n  t he  coun t ry l s  
h e r i t a g e ,  a un i t  which considers  a l l  t he  f a c t o r s  l i s t e d  
above could be an e f f e c t i v e  teaching aid.  
Def in ing  - t h e  problem. I n  some c i t i e s  t he  junior h igh  
American History course has become a concentrated course on 
the  e a r l y  p a r t  of American S i s t o r y  up t o  about 1865. It 
seams t o  be a f e e l i n g  t h a t  a review l a t e r  w i l l  then  be merely 
a brush-up on t h i s  period and more time could then be spent  
on t he  per iod  a f t e r  t he  C i v i l  War. I n  th is  t y p e  of program, 
more time would be allowed f o r  colonia l  h i s t o ry  a t  the  
jun io r  h igh  l e v e l ,  hence the coloniza t ion  per iod  uas chosen 
f o r  t h i s  resource  unit topic ,  1 
The period from 1550-1770 i s  considered a  v i t a l  p a r t  
of t h e  growth and development of t he  United S t a t e s .  The 
l ~ a u r i c s  Moffatt,  Socla l  Studiea I n s t r u c t i o n  ( ~ e u  
York: Prentice-Hall  , 1no..1C)55).22. 
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problems encountered during those turbulent years i n  such 
a reas  a s  government, education, dealings with the  Indiana, 
etc. ,  exemplify what the forefa thers  went through to  erjtab- 
l i s h  and preserve a l a s t i ng  democratic society. 
To understand how those colonial  people l i v e d  and how 
they f e l t  about t h e i r  country, i s  a primary concern of t h i s  
study. The past  and present should be more c lose ly  l inked 
toge ther  i n  order t h a t  youth w i l l  be challenged t o  l e a r n  
mare about the oolonia l  heritage.' I n  order t o  understand 
t h i s  period, it i s  necessary t o  keep i n  mind problems of 
set t lement,  re l ig ion ,  English interference,  and the  s e l f  - 
dependence of those ea r ly  pioneers, 
Junior high students a re  energetic  and capable. They 
enjoy doing th ings  a6 well aa l i s t en ing  to  others.  Their 
enthusiasm has no bounda If it i a  channeled correct ly ,  Ii 
motivated, these atudenta w i l l  often pursue a subject  inde-  
pendently and uae a s  much referenoe mater ia l  as i s  made 
ava i lab le .  There should be something in a uni t  on t h e  colo- 
n i za t ion  period f o r  a l l  students regardless of i n t e l l i gence  
o r  family background. The opportunities t o  use maps, films, 
e x t r a  ref'erenoes, p i c t w e a ,  e tc .  are unlimited; but t o  
l ~ a o k  MoClsllan, Teaoherst Manual: - Your Countrgls 
S tory  (Boston: Oinn & Co., 1961), p. 10. 
success fu l ly  use the resource uni t ,  the teacher nus t  c rea te  
an i n t e r e a t  i n  80 f a r  a s  he i s  ab le  t o  do so. 1 
A s  wlth any good resource unit ,  th is  un i t  should 
conta in  suggestions fo r  teaching and evaluating a study of 
co lon ia l  history.  I t  w i l l  contain learning experiences, r e -  
sources and materials ,  and teaching procedures, If the  
classroom teacher makes f u l l  use of the  unit ,  then it be- 
comes f unctionalm2 This u n i t  i s  s e t  up wlth individual  
d i f ferences  i n  mind and therefore has been wri t ten  t o  allow 
a s  much f l e x i b i l i t y  a8 possible, 
11. PRINCIPLES OF A RESOURCE UNIT 
General philosophg - and purpose, The philosophy and 
purpose underlying the  resouroe uni t  are  bas i ca l ly  t o  affoFd 
a l l  the  learning a a t i v i t i e a  possible,  The i n t e r e s t s  and 
rnb l l l t i es  of t h e  students ahould be recognized and the  plan- 
ning of t h e  u n i t  ahould allow every student the opportunity 
t o  pa r t i c ipa t e  i n  the learning s i t ua t ion  t o  the extent  of his 
a b i l i t y .  I n  so doing, the student may be exposed t o  learn-  
ing and undiscovered t a l e n t  m y  be found. 3 
'~dward Krug, Reaouroe Units in the  Curriculum Program 
(Madison: Wisconsin cooperative u d u c a t E a l  Planning Procpam, 
&aurioe Moff a t t ,  Sooial Studies In s t ruc t ion  (Neu York: 
Prentioe-Hall Inc., 1955). PP. lb-17. 
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One of the jobs of t h e  school i s  to  take democracy 
i n t o  the classroom where teachers and students may plan and 
solve  problems cooperatively. The individual  must be atimu- 
l a t e d  i n t e l l e c t u a l l y  t o  understand and acknowledge problems 
of t h e  past ,  and t h i a  can be provided for ,  a t  l e a s t  the  
opportunity, through the use o f  resource un i t s  i n  the class- 
room.' It i s  not posaible t o  re-solve problems and c o n f l i c t s  
from co lon ia l  times, but these e a r l y  experiences can help 
the s tudents  develop sound pr inciples  and understandings t o  
guide them i n  solving whatever problems they may encounter 
In the fu ture .  
It should be noted, t h a t  resource un i t s  a r e  bes t  de- 
veloped by a group of teachers r a the r  than by one teacher.  
I n  f h i a  way the  un i t  becomes a depar tmnta l  p ro jec t  r a the r  
than t h a t  of o w  individual  teacher. A 1 8 0  it i s  sa id  t h a t  
raaource un i t s  a re  l i k e l y  t o  be moat e f f ec t ive  when used by 
the  group t h a t  prepare6 them. It is a l s o  believed t h a t  the  
un i t  should be organized and indexed f o r  e f f ec t ive  uee, and 
published i n  a form t h a t  f a c i l i t a t e s  frequent  and easy re- 
v i a  ion. 2 
% i l l i c l r n  Car twight  and Richard Watson, I n t s r p r e t i r q  
Organiza t ion  and conten t .  Resource u n i t a  va ry  i n  or -  
-
g a n i z a t i o n  and conten t .  The fol lowing p l an  is one which i s  
commonly ueed and which was used i n  t h i s  study.  1 
I. I n t r o d u c t i o n  
11. Philosophy and o b j e c t i v e s  
111. Scope 
I V .  Suggested a c t i v i t i e s  
Following t h e  scope a r e  g iven  a c t i v i t i e s  and 
b ib l iog raphy  r e l a t i n g  t o  t h e  g iven  a r e a .  
V. B ib l iography  and teaching  aids 
Th i s  c o n a i s t s  of l i s t s  of books, f i l m s ,  e t c . ,  
h e l p f u l  i n  developing the  u n i t .  
V I .  Eva lua t ion  
Procedures a r e  provided f o r  t e s t i n g  t h e  success  
of t h e  l e a r n i n g  uni t .  
VII. Leads t o  o t h e r  u n i t s  
V I I I .  Uae of t h e  u n i t  
Helpmates a r e  provided t o  a id t h e  t e a a h e r  i n  
apply ing  the u n i t  t o  h e r  p a r t i c u l a r  s i t u a t i o n .  
Prooedure. The prooedure used i n  working out  this 
u n i t  b a s i c a l l y  fo l lows  t h e  procedure used i n  fo rmula t ing  any 
r e souroe  u n i t .  F i r s t  of  a l l ,  the  l i t e r a t u r e  concerning t h e  
r e souroe  u n i t s  was c a r e f u l l y  reviewed and t h e  problem c l e a r l y  
s t a t e d  and def ined.  L imi ta t ions  of this p a r t i c u l a r  u n i t  and 
f u n c t i o n s  which a resouroe u n i t  fulfills were t h e n  exp la ined  
i n  d e t a i l .  
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Af te r  es tab l i sh ing  the reasons f o r  t he  study and 
genera l  p r inc ip l e s  of a  resource uni t ,  the  wr i te r  proceeded 
t o  s e t  up a n  ou t l i ne  of the  paper and show how t h e  un i t  
could be used more e f fec t ive ly .  
The development of the uni t  included spec i f i c  ob- 
j e c t i ve s  of t h e  uni t ,  a  de t a i l ed  ou t l ine  of th i s  p a r t i c u l a r  
per iod i n  h i s to ry ,  an explanation of a c t i v i t i e s  used and a 
d i v i s i o n  of these  a c t i v i t i e s  in to  i n i t i a t o r y ,  developmental, 
and culminating, and a general  bibliography containing ava i l -  
ab l e  books, pe r iod ica l s ,  films, and f i l m s t r i p s  on t he  colo- 
n i z a t i o n  period i n  American History. 
Thrs f i n a l  p a r t  of the  uni t  included an  evaluat ion of 
t h e  u n i t ,  suggestions on how the uni t  could l e a d  t o  o ther  
uni ta ,  some suggested atspa i n  u s i n g  the  uni t ,  and a genera l  
conaluaion and overview of t he  uni t  and i t s  implicat ions.  
It ahould be noted t h a t  s inas  t h i s  was a  resource 
un i t ,  t h e  m j o r  emphaais was placed on the development of 
the  uni t .  Once t h e  t e rn s  were i den t i f i ed  and the  problem 
c l e a r l y  a ta ted ,  t he  reader  could concentrate  on the  e s s e n t i a l  
points ,  which a r e  contained i n  the second chapter. It i a  
t r u e  t h a t  a  s tudy m u s t  be val idated  and summarized, but  a 
t eacher  i s  genera l ly  more i n t e r e s t ed  i n  t he  s ec t i on  o r  
aect iona  of a un i t  t h a t  can benef i t  him t h e  most. 
DEVELOPMENT OF TRE UNIT 
Specif ic  object ives . To think ser iously  about the 
United S t a t e s  and her colonia l  h i s to ry  i s  the aim of t h i a  
un i t ,  the  Ptw?ose here being t o  bring out the meaning of 
h i s t o r i c  f a c t s  r a the r  than merely multiply such f ac t s .  
This s tudy aims t o  present the colonial  period a s  a s to ry ,  
but  a  very important s to ry  concerning the growth of t he  
United S ta t e s ,  Therefore the spec i f i c  object ives t o  be 
achieved from this study a r e t  
I. At t i t udes  and appreciat ions 
A, Appreciating the  implications of Europe's attempts 
t o  a e t t l a  America. 
E. The influence of' environment on a way of l i f e ,  
C .  Realizing the contributione made by the  Jamestown 
and Plymouth s e t t l e r s  to  our democratic freedoms, 
D. Significance and importance geography plays In 
peoplets l ivea  and history,  
.E. The par t  the church played i n  the  New World 
settlement.  
F,  he outatanding leaderahip which resu l ted  i n  the 
eerly development of North America. 
a. ~h~ qua l i t y  and value of American cu l tu re  today. 
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H e  The e f f ec t  of the French and Indian War on the  
development of North America. 
I. The courage and stamina needed to  l i v e  i n  co lon ia l  
times, 
11, Understandings 
Ao Spain and Portugal were the leaders i n  e a r l y  
colonization. 
B e  European r i v a l r i e s  were extended i n t o  the  New World. 
C. Differences exis ted between English, French, and 
Spanish colonizat ion and especia l ly  policies, 
D. Within the English colonies there were p o l i t i c a l ,  
economic, re l ig ious ,  and soc i a l  d i f ferences  . 
A l l  Engliah coloniea were founded by pr iva te  
enterpr iae ,  
The co lon is t s  were offered land, adventure, hope, 
promiae of r iches,  and other opportunit ies  i n  America. 
Religion, economics, adventure, nat ional  pride, e t c ,  
were a l l  f a c t o r s  I n  the  establishment of the  colonies.  
Unfavorable l i v ing  conditions i n  Europe encouraged 
immigration t o  America, 
American t r a i t s  began to  a sae r t  themselves a t  an  
e a r l y  period i n  English colonization. 
England emerged as the dominant power a f t e r  t he  
French and Indian War, 
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K. Cause-and e f f e c t  re la t ionshipa  a r e  e a s i l y  recog- 
n izab le  out of this period. 
111, Study s k l l l e  
A. Reading 
10 Using v a r i 0 ~ 8  kinds of reading s k i l l s  
2, Uaing vocabulary s k i l l s  
3. Taking notee 
4, Reading o r a l l y  
5. Finding informat Ion independently 
6. Using a i d s  t o  study, such as footnotes ,  in-  
d e x e ~ ,  etc ,  
7, Reading char t s ,  graphs, cartoons, e t c ,  
6. Outl ining 
B o  Language s k i l l s  
1. Listening e f f ec t i ve ly  
2. Preparing o r a l  repor t8  
3. Preparing wr i t t en  repor t s  
4. Organizing information 
5 ,  Organizing notebooks 
6, Sumnarlzlng 
7. Memorizing 
C. Uaing mater ia ls  
1, Referenso mater ia l  
2. Current mater ia l  
3e Films, p i c t u r e s ,  c h a r t s ,  e tc .  
4, L i b r a r y  
5. Primary, secondary source  m a t e r i a l s  
D. C r i t i c a l  t h ink ing  and  problem ao lv ing  
1. Formulating problems 
2, Suggest ing s o l u t i o n s  
3. Eva lua t ing  data 
4 , Formulat i  ng conclusions  
5 ,  T e s t i n g  conc lus ions  
E, Group a c t i v i t i e s  
1, Making a r e p o r t  
2, P a r t i c i p a t i n g  i n  group d i s c u s s i o n s  
3, P a r t i c i p a t i n g  i n  in t e rv i ews  
4. P a r t i c i p a t i n g  i n  formal meetings 
5,  Funct ioning as a comnlt tee  member 
F. Underatanding time r e l a t i o n s h i p s  
G. Using maps 
' 1, Understanding d i r a c t i o n s  
2. Locat ing p l a c e s  
3. Reoognizing and express ing  r e l a t i v e  l o c a t i o n s  
4. Reading and i n t e r p r e t i n g  map symbols 
5 ,  Making in fe rences  and g e n e r a l i z a t i o n s  from a nap 
Soope. This s e c t i o n  conta ins  a n  o u t l i n e  of  t h e  
g e n e r a l  t o p i o  areas oonsidered important  t o  a n  unders tanding 
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of the colonizat ion period, The ou t l ine  is not  expected to 
cover a l l  phases of the period but b r i e f l y  touch on  many. 
)To ou t l ine  can do the job for a l l  teachers nor can all teach- 
e r s  poss ibly  use the  e n t i r e  outl ine,  but the  mater ia l  can be 
taken piecemeal as the ind lv idud  teacher sees f i t .  
I n  an ou t l ine  of t h i s  nature, too many headings, sub- 
headings, e tc .  merely become confusing, so it was the  intent 
of t h i s  rasource un i t  t o  make a8 detailed yet clear a n  out- 
l i n e  as possible,  The mope thus represents  a reservo i r  from 
whiah the  teacher,  working cooperatively with t h e  students,  
may draw helpfu l  suggestions f o r  developing a un i t  of class- 
room work on th i s  span of time i n  American History, 1550- 
1770. 
Once the  teacher hae developed a u n i t  of t h i s  nature, 
then it becoma hi8 responsibility to  present t h i s  mater ia l  
i n  an in t e rea t ing  way and make sure the  mater ia l  i s  covered 
thoroughly. It l a  not always c l e a r  what the i n t e n t  of the 
u n i t  l a  u n t i l  the teacher has care fu l ly  prepared it  and used 
it i n  a olasaroom e i tua t ion ,  
For the above reaaons, t h i s  resource uni t  ou t l ine  has 
been ca re fu l ly  prepared and does, t o  the bes t  of the  wri ter ' s  
knowledge, f u l l y  develop t h i s  par t i cu la r  period in t he  his- 
t o r y  of the uni ted State8 of America. The ou t l ine  follows: 
OUTLINE 
I. S p a i n  E s t a b l i s h e s  a Great  Empire 
A. Conquering of Mexico 
1. Hernando Cortee  
2. A Spanish Colony 
B e  Conquering o f  Peru 
1. Franc i sco  P i z a r r o  
2. Gold t o  Spa in  
C. Discovery of  F l o r i d a  and the M i s s i s s i p p i  River  Region 
1, Se t t l emen t  of' S t ,  Augustina 
2, Trouble with t h e  French 
a. F o r t  Caro l ine  
Dm L i f e  i n  Spanish America 
1, Government c o n t r o l  
2, Treatment of t h e  Ind ians  
3. Spanish F r i a r s  
4. The people 
E, S p a i n l a  Decl ine  as a European Power 
1. Draks1a r a i d s  
2. Defeat of t h e  Armada - 1588 
11, E n g l i s h  C o l o n i t a t i o n  i n  North America 
A. d he G i l b e r t  Colony - 1583 
B, Roanoke b l a n d  Colonies  - 1585-1590 
1, S i r  Walter  Rale igh  
2. A oolony " l o s t "  
C, The Founding of Jamestown - 1607 
1. The London Company 
a ,  Financing 
b. Char ter  
c , Royal i n s t r u c t i o n s  
2, Tragediea and Troubles 
a. Dangers 
b, Sicknese 
c ,  S c a r c i t y  of suppl ies  
3. John Smitht s Leadership 
a,  Leadership q u a l i t i e s  
b,  Work order  
0 .  Aocident 
4. The nStarvlng ~ i m e "  
a. Winter 
b. Colony aaved by Lord De l a  Warr 
5. F i r s t  Repreaentative Assembly - 1619 
a. Houae of Burgesaea 
b, Delegates 
6, I n d u s t r i e s  
7. Royal Problems of Government 
a, Governor Berkeley 
b, Baoon1 a Rebal l ion 
8. Establishment o r  William and Mary College 
The 
1. 
Mae 
1. 
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Plymouth Colony - 1620 
The S e p a r a t i s t s  
a. Trouble i n  England 
be Migration t o  Holland 
c ,  Reaaons f o r  corning t o  America 
Voyage of the Mayflower 
a.  Problems on a r r i v a l  a t  Plymouth, Massachusetts 
b. The Magflower Compact 
The F i r s t  Winter 
a. Problems 
b, Securing a pa ten t  
The Development of Plymouth 
r 
a, T b  i n d u s t r i a l  system 
- 7  
be Relation8 with the  Indiana 
c 4  Early l e a d e r s  I 
d. Form of government 
9. Freedom of worship 
sachuse t ta  Bay Colony - 1630 
The Pur i t ans  
a. Trouble i n  England 
b, The Massachusetts land  g r a n t  
0 ,  The f i r a t  o h a r t e r  
R e l i g l 0 ~ 8  Ampirations 
a,  he foundera 
b, Harvard College 
c ,  Lack of r e l i g ious  t o l e r a t i on  
3. L i fe  i n  the  Bay Colony 
a, Occupatione 
b. Trade 
C. Customs o r  mores 
4. Uniting of Plymouth and Massachusetts Bay 
F, Ths  Colony of Maryland - 1634 
1. George Calvert, Lord Baltimore 
2, Royal Charter 
3. S t ,  Marys' Settlement 
4. Religious Tolerat ion 
5. Life  i n  Maryland 
a, Aa  a royal province 
b, . Annapolis becomea the c a p i t a l  
. Founding of Rhode Is land - 1636 
1. Trouble I n  Massachusetts Bay 
a. Roger W i l l i a m s  
b i  Anne Hutchinson 
2.  Settlements of Newport and Providence 
3. Religious Freedom 
4. Negotiations With the Indians 
a,  Buying of the land 
A, Founding of C o m e ~ t i ~ u t  - 1636 
1. Reasons For Founding 
a. Religious freedom 
b. Farming 
2. Thomas Hooker 
a. Inf luence on Connecticut C o n s t i t u t i o n  
3. Se t t lements  of Hartford,  Windsor, and New Haven 
I. The Carol inas  - 1663 
1. The Propr i e to r s  
2. E a r l y  Colonia l  Attempts 
3. Se t t lements  of Abemnarle and Char les ton  
4. L i f e  i n  t h e  Carol inas  
a. Crops 
b. Trade 
c. A t t r a c t i o n  of immigrant8 
8. Lockets Fundamental Orders 
J. New Fiampshire - 1679 
1. Maaonla Grant 
a, Associa t ion  with Gorges 
2. Thompaont o se t t lement  
3. Dover and Portsmouth 
4. L i fe  i n  the Colony 
K.  he Quaker. i n  Pennsylvania - 1682 
1, perseout ion  i n  England 
2, Perm's Char ter  
a, Debt t o  f a the r  
b, Colonization scheme 
c,  Consti tut ion and laws 
3, Colony Prospers 
a, Religious freedom 
b, Relations with the Indians 
c ,  Occupations of people 
d. Boundary dispute with Maryland 
e. Character is t ics  of Pennsylvania 
L, Founding of Georgia - 1732 
1. Reaaons For Founding 
a. Oglethorpeta leadership 
b e  The char te r  
2. Settlement a t  Savannah 
a. Others 
3. L i fe  i n  Georgia 
a, The fur  t rade 
b, Diesat is fact ion of the  co lon is t s  
a ,  Trouble with Spanish Flor ida  
d. A royal  province 
e m  Character is t ics  of Georgia 
111. L i f e  i n  the  English C010niea 
A,  Geographical Divisions 
B. L i fe  i n  New England 
1. Way8 of Making a  Living 
2. Homes 
3. Rel ig ion  
4. P u n i s h m e n t s a n d w i t c k c r a f t  
5. Education 
6 .  P o l i t i c a l  Conditions 
C . L i f e  i n  t h e  Southern Colonies 
1. Developing of P lanta t ions  
2. Commerce i n  the  South 
3. L i f e  on a  P lan ta t ion  
4. Education and Rel igion 
D. L i f e  i n  t h e  Middle Colonies 
1. Occupatlona 
2. A Melting Pot 
3. Zducation and Religion 
E. LLfe on the F r o n t i e r  
1. Reasone f o r  S e t t l i n g  There 
2. Fovement Westward 
3. L i f e  of Danger 
4. Homa 
5. Food and Clothing 
IV. ~b Dutoh Colonies i n  Amerioa 
A ,  Hudson' a m p l o r a t i o n s  and C l a m  
B. ~ ~ u n d i n g  of New Netherlands - 1624 
10 Purchase from Ind ians  
2. Farming and Fur- t rading 
3. E a r l y  Se t t l emen t s  
a. F o r t  Orange, Manhattan, Long I s l and ,  and 
New Amsterdam 
4. E a r l y  Leaders 
a, Y i n u i t  and Stuyveaant 
5 .  A Heterogeneous Populat ion 
6. C o n f l i c t s  with the  Swedes 
E n g l i s h  Conquest of New Netherland - 1664 
1, Easy Conquest 
a, Duke o f  York 
2. Eng l i sh  Cont ro l  and Change of Name 
a. Lac al government 
b, Charter of l i b e r t i e s  
c, C h a r a c t e r i s t i c s  of  New York 
Colony o f  Delaware - 1623 
1, E a r l y  Se t t lement  
a. Trading pos t  of F o r t  Nassau 
b, E n g l i s h  i n t e r v e n t  i o n  
0 ,  Swedish i n t e r v e n t i o n  and c o n t r o l  
2, New Sweden P r o ~ p e r s  
3. Eng l i eh  Rule 
4, Annexed t o  ~ e n n s y l v a n i a  
a, Separa te  colony i n  1703 
Em Colony of New Jersey - 1664 
1. Berkeley and C a r t e r e t f s  Grant 
a, Libera l  plan of government 
b. Framing of laws 
2. The Jersey 's  Divided 
a. West New Jersey 
b, East New Jersey 
c. Trouble with the Duke of York 
3. Royal Control 
a. Condition a s  a royal  province 
V, French Colonization i n  North America 
A, C a r t i e r ' s  Claims t o  the St. Lawrence River Area 
A 
B, Champlain' a Explorations I 
t 
1, Founding of Quebec - 1608 
2. Maps and Charts of tt.16 Region 
C,  Marquette and J o l i e t  - 1673 
1. Claims t o  the Miaaiaaippi River Region 
2, Problem of Voyage 
D. ~a S a l l e t a  Ekpedition - 1682 
1. Claim t o  " ~ o u i s i a ~ "  
2, S e t t l e m n t s  of Old Biloxi  and New Orleans 
E. Llf e i n  New France 
1, Settlements 
2. French Treatment of the  Indians 
3. Paternal  Policy of France 
4. Work of the Missionaries 
5 .  The Fur Trading Business 
6. Causes of Weakness 
a. Church policy 
b, Of f i c i a l  corruption 
F. In te rco lon ia l  Wars - 1689-1763 
1, King W i l l i a m l s  War - 1689 
a. Acadia and Port Royal 
b, Treaty of Ryswick 
2. Queen Anne's War - 1702 
a. Acadia 
b. Treaty of Utrecht 
3. King George I s  War - 1744 
a. Capture of Louisbourg 
b. Treaty of Ah-la-Chapelle 
4. Trouble over the  Ohio Valley 
a.  French l i n e  of f r o n t i e r  f o r t s  
b, Inevitable oonf l ic t  
5 .  Frermh and Indian War - 1754-1763 
a. Engliah advantages and disadvantages 
b. French advantages and disadvantages 
c ,  Help of the  Indians 
d. Results of the war 
s. England's t e r r i t o r i a l  gains 
6, Flna l  colonia l  control  i n  America 
a,  Effect  on modern day America 
b. Relationship of colonial  America t o   resent 
day Arne r i c a  I 
A c t i v i t i e s .  Following the  scope of the  un i t ,  the 
r epo r t  contains a l i s t  of a c t i v i t i e s  which can be used t o  
f u r t h e r  enr ich  the  unit  on the  colonizat ion period. This 
l i s t  i s  by no means complete and other  a c t i v i t i e s  may be 
added o r  dele ted  as th s  teacher and group f ind  f i t t i n g  o r  
necessary t o  meet t h e i r  par t i cu la r  ~roblems.  I n  f a c t .  the  
l i s t  may be worked over with each group under ca re fu l  super- 
v i s ion  so t h a t  it may be enriched and improved upon, 
A teacher who uses a c t i v i t i e s ,  especia l ly  i n  a  teacher- 
pup i l  planning aet-up, r ea l i ze s  t ha t  s tudents  who have helped 
p lan  a c t i v i t i e s  w i l l  have b e t t e r  human r e l a t i ons  with fellow 
s tudents  an well a s  with the teacher and consequently w i l l  
be happier i n  school and should learn  more subject  matter. 1 
The a c t i v i t i e s  a r e  therefore used i n  th is  resource uni t  a s  a 
means of helping the student acquire the knowledge a s  pro- 
posed i n  the scope, thereby opening the door f o r  more c r i t i c a l  
thinking. 
~f t he  a a t i v i t i e 8  a r e  presented by tb teacher on a 
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s e l e c t i v e  b a s i s  and done s o  as t o  s t imu la t e  s tuden t  i n t e r e s t ,  
then t h e  r e s o u r c e  u n i t  w i l l  have done i t s  job, a t  l e a s t  i n  
t h i s  one a rea .  The fol lowing i s  a l i s t  o f  some of t h e  a c t i v i -  
t i e s  t ha t  c a n  be used t o  f u r t h e r  e n r i c h  a  u n i t  on t h e  co lon i -  
z a t i o n  p e r i o d  i n  American His tory.  The a c t i v i t i e s  a r e  d i -  
v i d e d  i n t o  i n i t i a t o r y ,  developmental, and culminat ing,  and 
a r e  o rgan ized  i n  such a way as t o  be of as much a s s i s t a n c e  
t o  t e a c h e r s  as poss ib l e ,  and a r e  as follows: 
ACTIVITIES 
I n i t i a t o r  
1, Rzad a loud  t o  t h e  c l a s s  some h i s t o r i c a l  poems such  
as  Whitmanl s "Pioneers! 0 Pioneers."  
2. Disp lay  some suggested books and pamphlets concern- 
i n g  c o l o n i a l  l i f e  such  a s  c e r t a i n  c o p i e s  of 
~ r n e r i c a n  Heritage.  
3. Use t h e  opaque p r o j e c t o r  t o  reproduce r e fe rences ,  
auoh as por t ions  of the  Bay Psalm Book, the New 
England Primer, and Poor R icha rd le  Almanac. 
4. Begin t h e  u n i t  with some broad i n t r o d u c t o r y  ques t ions  
t o  a t i m u l a t e  i n t e r e s t ,  such as: (1) What i s  America? 
( 2 )  Can you compare t h e  f r o n t i e r a  of t h e  p a s t  t o  
f r o n t i e r s  of today? ( 3 )  Why s tudy  t h e  p a s t ?  
5. Make a map of a e t t l e m n t s  m d e  by  t h e  Engl ish,  
Spaniah,  and French. 
6 ,  P l a n  a f i e l d  t r i p  t o  a h i s t o r i c a l  museum, s h r i n e ,  
o r  landmark. 
7. Form committeen t o  make more d e t a i l e d  s t u d i e s  of t h e  
o r i g i n a l  t h i r t e e n  co lonies .  These s t u d i e s  should 
ino lude  the  founding and development, a h i e f  occ upa- 
t i o n s ,  e to .  
8. Traoe t h e  h i s t o r y  of S t .  Augustina from i t s  founding 
t o  t h e  preaent  day, What o t h e r  c o n t r i b u t i o n s  have 
t h e  Spanish  made i n  that  a r e a ?  
9, Encourage i n t e r e s t e d  s tuden t s  t o  make hornbooks and 
New England Primers f o r  e x h i b i t ,  
1 0 ,  Cons t ruc t  a c h a r t  comparing t h e  governments of t he  
Spanish,  English,  and French co lon ie s ,  
11. S e l e c t  one s e c t i o n  of t h e  count ry  where p l ace  names 
r e f l e c t  t h e  Spanish, French, and Dutch se t t l ementa .  
D r a w  a map of t h e  s e c t i o n  and l o c a t e  t h e  p l ace  names, 
12.  On a n  o u t l i n e  map l a b e l  t h e  Appalachian Mountains, 
S t .  Lawrence River,  Miasis s i p p i  River ,  Quebec, 
S t ,  Louis, New York, Boston, Phi lade lphia ,  and 
Char les ton ,  
13. Have t h e  s tudent8  make graphs t o  show the  he t e ro -  
geneous na tu re  of t h e  popula t ion  of c o l o n i a l  America. 
4 . Make a t ime l i n e  ehowing important  even t s  and d a t e s  
between t h e  years  1550-1770. 
15. Make a c o l o n i z a t i o n  c h a r t  showing: Colony Date -
Purpoae Founder Type - of  Government. 
16. Have a committee p lan  a b u l l e t i n  board d i s p l a y  con- 
ce rn ing  t h e  c o l o n i a l  per iod,  
Developmental 
1, Study Puritanism and compare t h e  moral s tandards ,  e t c .  
of t h e  P u r i t a n s  with s t anda rds  of today. Discuss  
t h e i r  I n t e r p r e t a t i o n  of r e l i g i o u s  to l e rance .  
2. Make a s p e c i a l  s tudy  of F r a n k l i n  and d i s c u s s  h i s  con- 
t r i b u t i o n s  i n  a l l  f i e l d s  such as  p o l i t i c s ,  s c i ence ,  
c r i t i c a l  th ink ing ,  e t c .  
3. Discuss  the  t r a i t s  of c h a r a c t e r  such  a s  resourcef'ul- 
neaa, s e l f - r e l i a n c e ,  independence of thought, love  
of freedom, courage, and endurance which Americans 1 
developed because of t h e i r  p ioneer  exper iences .  
4. Make a model l o g  c a b i n  l i k e  t h e  one in t roduced  i n t o  
Amerioa by the  people from t h e  Scandinavian c o u n t r i e s .  
Make models of t h e  f irst  P i lg r im  houses. Research 
w i l l  be necessary  t o  accomplish t h i s .  
Make min ia tu re s  of costumes worn by t h e  c o l o n i a l  
people.  
Choose a group t o  make a  s e r i e s  of p i c t u r e s  showing 
v a r i o u s  scenes  r e l a t e d  t o  the  e a r l y  development of 
t h e  co lonies .  
P l a n  and conduct a mock meeting of t h e  Vi rg in i a  House 
of Burgesses ,  
Allow i n t e r e s t e d  s tuden t s  t o  make a sa l t  and f l o u r  
map of t h e  t h i r t e e n  co lon ie s  and w r i t e  on each 
co lony  i t s  name and d a t e  of founding, 
Have a s t u d e n t  t r a c e  on a map and e x p l a i n  t h e  
t r i a n g u l a r  t r a d e  r o u t e  used by t h e  c o l o n i s t s .  
Prepare  a talk t o  the  c l a s s  on Spanish miss ions  i n  
our  Southwest. Discuss t h e i r  c o n t r i b u t i o n s  of o t h e r  
t y p e s  i n  t h ~ t  area .  
Imagine you a r e  l i v i n g  dur ing  c o l o n i a l  t imes.  Wri te  
s e v e r a l  d i a r y  e n t r i e s  about events  t h a t  occurred,  (a) 
with t h e  Pi lgr ims,  ( b )  on t h e  f r o n t i e r ,  ( c )  i n  New 
Franoe, (d )  i n  a Spanish colony, ( e )  on a New England 
t r a d i n g  ship .  
On a n  o u t l i n e  map show some o f  t h e  most important  
t r a d e  r o u t e s  used by c o l o n i a l  v e s s e l s .  I n d i c a t e  
some of the  important  s eapor t s  a long  with important  
e x p o r t s  and imports. 
Pre tend  you have come t o  l i v e  i n  one of  the co lon ie s .  
Wri te  a l e t t e r  back home t e l l i n g  about  some of your 
New World experiences.  
L i s t  t h e  i n d u s t r i e s  t h a t  t h e  Pilgrima and P u r i t a n s  
b u i l t .  Find out if sane of  t h e s e  a r e  s t i l l  impor- 
t a n t  i n  p re sen t  day Massachusetts.  
Imagine you have been h i r e d  by t h e  P i lg r ims  t o  make 
p o s t e r s  t o  a t t r a c t  s e t t l e r s  t o  the i r  colony. Eh- 
p h a s i z e  some poin ts .  
Find out  a s  much a s  poss ib le  about the  r ebu i ld ing  of 
Williamsburg. Report t o  the c l a s s  concerning t h e  
s ign i f i cance  of t h i s  h i s t o r i c a l  landmark, 
Make a a e r i e s  of car toons o r  p i c t u r e s  dep ic t ing  the  
co lon iz ing  methods of Spain, France, England, and 
bhe Netherlands, These can be used a s  a  bas i s  f o r  
a d i scuss ion  of r e l a t i o n s  between these  coun t r i e s  
and t h e i r  colonies .  
Make dup l i ca tes  of the  Mayflower Compact, s tudy 
these ,  and c a l l  a t t e n t i o n  t o  c e r t a i n  concepts. 
Hold a mock town meeting t o  help the  pupi l s  g a i n  a 
knowledge of t h e  d i r e c t  democracy of New England, 
Hold a reenactment to .mot iva te  t h e  s tudy of the  
Albany Congress. Let one person impersonate Franklf n, 
one t h e  k ing ' s  poin t  of view, and another  a c t i n g  a s  
a spokesman f o r  those c o l o n i s t s  who objec ted  t o  t h e  
plan.  
Through the  use of the  c o r n i t t e e  system, d i scuss  the  
c o l o n i a l  economy, Include such t o p i c s  a s  the  major 
r e l i g i o n s ,  the Great Awakening, and the :Jew England 7 
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Hold a  panel dlscusslon on the  c o l o n i a l  economy. 
Include such t o p i c s  as t h e  labor  system i n  Yew 
England and how the Southern colonies  were ab le  t o  
prosper  a s  they did. 
Make r e p l i c a s  of c o l o n i a l  tools .  Wood o r  cardboard 
can be used. 
S t a r t  a Hlstory Dictionary i d e n t i f y i n g  terms used i n  
t h e  t e x t  o r  i n  c l a a s  discussion,  
Make o r a l  o r  w r i t t e n  r e p o r t s  on such t o p i c s  a s  t h e  
Albany Plan of Union, Wolfe and PIontcalm, Stuyvesant, 
l F f a  i n  the  colonies ,  e tc .  Be su re  the s t u d e n t s  
know how t o  do research and a r e  a b l e  t o  cons t ruc t  and 
w r i t e  a n  adequate report .  
Uae American Heritage and o the r  h i s t o r i o a l  r e f  erenaes 
t o  f i n d  out more about the colonies  and c o l o n i a l  I-. 
28. Assign f i c t i o n  and non-fiction books pe r t a in ing  t o  
t h e  c o l o n i a l  period and have each s tuden t  make a 
s h o r t  summary of h i s  readings,  
29. Have s tuden t s  br ing s l i d e s  of h i s t o r i c  p laces  they  
o r  t h e i r  parents  have v i s i t e d ,  Corre la te  t h i s  with 
m a t e r i a l  being s tudied.  
30. Have someone make a  s p e c i a l  study of wi tchcraf t  i n  
e a r l y  New England, The t r i a l s  a t  Salem would be a 
good s t a r t ,  
31. Bring recordings of music from c o l o n i a l  t imes.  
32. Prepare a  r a d i o  o r  t e l e v i s i o n  newscast a s  i f  you 
were r epor t ing  events i n  the  French and Indian War. 
Such events  reported could be the  B a t t l e  of Quebec 
and Pon t i ac ' s  War. 
C ulminat i n a  L 
1. Piake a  l i s t  of a l l  the  firsts you can f i n d  concern- 
ing t h e  c o l o n i a l  period such a s  the  f i r s t  representa-  
t i v e  assembly o r  the f b s t  governor t o  be chosen i n  
a f r e e  e l e c t i o n .  
2. C o l l e c t  p i c t u r e s  o r  make drawings t h a t  show ways of 
l i v i n g  t h a t  Europeans brought t o  the  New World and 
ways of l i v i n g  t h a t  were learned  here.  
3. Writs a n  a r t i c l e  c a l l e d  Then and Now. T e l l  condi- 
t i o n s  t h e  e a r l i e s t  immigrants faced  and what condi- 
t i o n s  modern immigrants face upon a r r i v i n g  i n  t h i s  
country,  
4. Ask a speaker t o  cone i n  and t a l k  t o  the  c l a s s  on 
some top ic  of mutual i n t e r e s t .  Such persons a r e  
p o s s i b i l i t i e s  a s  antique dea le r s  o r  noted h i s t o r i a n s .  
5. Hold a  quiz  program c a l l e d  "What's My Name?" Use 
such names a s  Smith, Rooker, Winthrop, Bradford, e t c .  
6 .  AS a  review procedure s e l e o t  economic, p o l i t i c a l ,  
and s o c i a l  a spec t s  of co lon ia l  l i f e  and develop con- 
t r a s t s  based on p a r a l l e l  a spec t s  today, 
7. Allow p u p i l s  t o  prepare t r a v e l  guides t o  he lp  some- 
one i n t e r e s t e d  i n  co lon ia l  h i s to ry .  
8. Act ou t  h i s t o r i c a l  plays depic t ing  some phase of 
c o l o n i a l  h ia to ry  such a s  the  l i f e  of George Washington, 
t h e  l and ing  of the Pilgrims, o r  a c o l o n i a l  school. 
9. Write a ''You Are There" s c r i p t  descr ibing an event 
l i k e  t h a t  concerning the  "Lost Colony." 
10. Plan a c o l o n i a l  pa r ty  with co lon ia l  food, games, 
dances, and costumes. 
11. Prepare a s e r i e s  of debates concerning such problems 
a s :  
a. Did t h e  Pilgrims make a g r e a t  con t r ibu t ion  
t o  the  American way of l i f e ?  
b. Were the  cuatoma, moral and spiritual values,  
e t c .  of co lonia l  people b e t t e r  than our p resen t  
ones? 
c ,  Is our co lon ia l  h i s t o r y  one t h a t  i s  unblem- 
i shed  and pure with no dark spo t s  on our  
record? 
12. Discuss  the  r o l e  of the church i n  the e a r l y  s e t t l e -  
ment of America. Was i t s  r o l e  a major one? 
13. Be aure the s tudents  know and understand the  mean- 
inga o r  s ign i f i cances  of the following t e r n s ,  names, 
and dates:  
a .  conquistadores aa. massacre8 
b. Royal F i f t h  bb. Albany Plan of Union 
c ,  "window on the At lan t i c"  cc. convert ing the  in -  
dm 1588 - the  A m d a  dians 
a.  nLost Colonyn dd. supply and demand 
f .  charfar ee. open market 
g .  "s tarv ing  t imen f f .  freedom of con- 
h. 1619 - 1st represents- sc ience  
t i v e  assembly gg. common house 
i. Sa in ta  and Strangers  hh, Church of England 
j. Squanto ii. debtors  
k. Mayflower Compact j j .  patroons 
1. r e l i g i o u s  to lerance  kk. S t r a i t  of Anian 
rn. landed gentry 11. Ohio Valley 
n. 1607 mm. Seven Years War 
o m  1620 nn. E l  Camino Real 
p. r o y a l  colony 00. Father  S e r r a  
q. p ropr ie t a ry  colony pp. three-cornered t r a d e  
r, c h a r t e r  colony qq. Poor Richard ' s  
s, Fundamental Orders Almanac 
t ,  Quakers rr. John Rolfe 
u, buffer  s t a t e  8s. 1763 
Q O  Salem witch t r i a l s  tt, Iroquois and Algon- 
W ,  indentured servants quins 
x. melting pot uu,  Cabeza de Vaca 
y. Louisiana Ter r i to ry  vv . se l f  -government 
z . half-breeds ww. wattle and daub 
xx, grant of land "from 
sea t o  sea" 
yy, colonia l  cus tom 
zz. London Company 
Books. It i s  the  in ten t  of this par t i cu la r  sect ion 
of t h i s  r e p o r t  t o  make a l i s t  of many of the  books and 
a r t i c l e s  ava i lab le ,  both f i c t i o n  and non-fiction, on the  
c o l o n i a l  per iod i n  American History, A l l  of the good booka 
a v a i l a b l e  i n  this area  a r e  not l i s t e d  here, b u t  the follow- 
ing  a r e  included i n  hopes t h a t  the teacher can see what is 
a v a i l a b l e  and make use of  them. It might be noted t h a t  the 
number following each book se lect ion denotes the Dewey deci- 
mal c l aaa i f i oa t ion .  In  many cases the i n t e r e s t  o r  l ack  of 
i n t e r e s t  i n  a h i s to ry  c l a s s  i s  pa r t l y  due t o  the  a v a i l a b i l i t y  
of reference mater ia ls ,  and i n a b i l i t y  t o  provide these 
ma te r i a l s  by tb teacher w i l l  help deaden the aubject  f o r  
the atudenta. Thia repor t  intends t o  provide an adequate 
re fe renas  l i n t ,  a s  followa: 
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Audio-visual -- a i d s  and techniques. Audio-visual a i d s  
a r e  a v i t a l  p a r t  of t h e  s o c i a l  s tud ies  program. Besides 
books, t h e  t e a c h e r  needs a s  s tandard equipment, maps, globes, 
f i l m s ,  f i l m s t r i p s ,  e tc .  Not only do these a i d s  c l a r i f y  con- 
c e p t ~  and b r i n g  t h e  world i n t o  t h e  classroom, but  they a l s o  
ing  l e a r n i n g ;  (2) extending the  range of experience; ( 3 )  
a e s i s t i n g  slower s tudents  ; (4) strengthening re t en t ion ;  
( 5 )  c l a r i f  s i n g  unders tandim;  ( 6 )  soc fa l i z ina  c l a s s  d i s -  
(8)  making experiences more concrete. 1 
Audio-visual mater ia l s .  Ths following films and f i l m -  1 
s t r i p a  a r e  examples of audio-visual ma te r i a l s  t h t  a r e  a v a i l -  , 
a b l e  t o  t h e  t e a c h e r  i n  the area  of co lon ia l  h is tory .  Host 
of t h e  f i l m a  l l a t e d  a r e  ava i l ab le  through the  S t a t e  Univer- 
s i t y  of Iowa and Iowa S t a t e  University film se rv ices  on a 
l o a n  b a s i s ,  with addresses  a s  follows: 
Bureau of A u d i  o-Visual 
Viaual  I n s t r u c t i o n  Service I n s t r u c t i o n  
Iowa S t a t e  Gniversi ty  Ektension Divis ion 
Amee, Iowa S t a t e  University of Iowa Iowa City,  Iowa 
Q t a t e  Department of Education, Soc ia l  S tud ies  
a r p  Schools (Salem: Education 3ept .  ,~= 
America a Williamsburg. (22 minutes). This movie presents  
Williamsburg, t h e  reconstructed c a p i t a l  of Virginia.  It inc ludes  t h e  publ ic  and p r i v a t e  buildings and homes, 
grounds and gardens, a l l  reproduced authent ica l ly .  
Ca t a i n  John Smith. ( 2 1  minutes). Dramatizes the  s t ruggle3  
- % - t m i v e r m a n e n t  English colony i n  the  new world, 
We l e a r n  of' t h e  experiences of Captain Smith i n  Virginia ,  
and we a l s o  l e a r n  of the  i n t e r e s t  of Smith i n  the  
c o l o n i z a t i o n  of America, 
C o l o n i a l  Children. (11 minut 0s) .  Depicts i n  an authent ic  
s e t t i n g ,  t h e  s e l f - s u f f i c i e n t  home l i f e  of co lon ia l  times. 
The f i l m  shows i n  d e t a i l  t h e  furnishings, c lo th ing ,  cus- 
toma and events  i n  a c o l o n i a l  fami ly ' s  day. Reproduced 
conservat ions  l e n d  charm t o  the presentat ion,  
Co lon ia l  Expansion, (10 minutes). Provides a graphic s t o r y  
of t h e  t r e n d  of expansion i n  North America from 4 9 2  t o  
t h e  Revolutionary War, It u t i l i z e s  au thent ic  animated 
maps t o  e x p l a i n  the s t ruggle  f o r  dominance by the  French, 
Engl i sh ,  e t c .  1 
C o l o n i a l  --- L i f e  i n  the Middle Colonies, (11 minutes).  Ths  
t r i p  of a pos t  r i d e r  a s  he c a r r i e s  mail from Philadelphia  
t o  Xew York i s  portrayed and through t h i s  f i l m  a r e  shown 
t h e  people, geographic influences,  and cont r ibut ions  of 
t h e  middle colonies  t o  our na t ional  t r a d i t i o n .  
C o l o n i a l  --- L i f e  i n  New E n ~ l a n d .  (11 minutes). I n  this s t o r y  
of e a r l y  New englanc, re-enactments por t ray  how c o l o n i s t s  
l i v e d  i n  a r u r a l - ~ e w  England community, earned t h e b  l i v -  
ing,  and p a r t i c i p a t e d  i n  l o c a l  governments, 
Co lon ia l  L i r e  i n  t h e  South. (13 minutes). The journey of a 
s u r v e y o r f i  z i t s  a f r o n t i e r  tobacco farnser and a t i d e -  
water p l a n t a t i o n  owner, shows the  c h a r a c t e r i s t i c  s o c i a l  
and economic l i f e  of the  Southern colonies  i n  the  pre- 
r e v o l u t i o n  period, 
EaPlz S e t t l e r s  -- of' New England; Salem, 1626-1629. (11 minutes). 
iieveala how t h e  hardy pioneers of Salem adapted them- 
s e l v e s  t o  t h e  new environment and hardships of e a r l y  New 
England. 
E n g l i s h  -- and Dutch Coloniza t ion  &I t h e  New World. (11 minutes). 
--- 
~ e c o n s t r u c t r  t h e  beninninzs  of nnttlement i n  a n  Engl ish 
- 
- -  - - ---- -- -- 
a g r i c u l t u r a l  colony i n  Vi rg in i a ,  a Dutch t r a d i n g  colony I 
i n  New York, and a P i lg r im  colony i n  >Iassachusetts .  T h - 1 ~  
f i l m  h e l p s  t e a c h  some of t h e  bas ic  p a t t e r n s  of colonl-  
z a t i o n ,  I 
 he E n g l i s h  i n  N e w  England, (30 minutes) .  The s t o r y  of t he  
- --
e a r l y  E n g l i s h  s e t t l e r s  i n  t h e  New England a r e a .  The 
f i l m  i n c l u d e s  t h e  songs, f o l k  b e l i e f s ,  and products of 
t h e i r  s k i l l s .  
 he E n g l i s h  i n  t h e  South. (30 minutes) .  This is t h e  s t o r y  
-
of many E n g l i s h  s e t t l e r s  i n  t h e  South. Piany of t h e i r  
customs and b e l i e f a  a r e  a b art of the  b resent day South, I 
E i s t o r i c  New England. (20 minutes) .  Presen ts  h i g h l i g h t s  of 
t h e  h m o r y  o f  dew England, with a genera l  view of presen t  
day  p o i n t s  of  i n t e r e s t  i n  th i s  a rea ,  
Jamestown. (22 minutes) .  Photographed i n  t h e  r econs t ruc t ed  
Jamestown f o r t  and i t s  v i c i n i t y ,  the f i l n  t e l l s  how the  
c o l o n y  found  economic p rospe r i ty  i n  tobacco p lan t ing .  
It shows t h e  s t r u g g l e  f o r  self-government and t h e  develop- 
ment of t he  p l a n t a t i o n  system. 
The - Jameatown Colon . (17 minutes). This r eco rd  of events  
a t  Jarnestown -p s r i c h  i n  au then t i c  d e t a i l s .  The colony 's  
e a r l y  h i s t o r y  is  chronic led ,  covering t h e  voyage and 
s e t t l i n g .  
Johnny Appleseed,  (15 minutes) .  This  i n s p i r i n g  s t o r y  of 
Lohnny Appleseed, man of peace whose goa l  was t o  make 
t h e  world a b e t t e r  p lace  f o r  a l l  l i v i n g  c rea tu re s ,  i s  
r e t o l d  a g a i n s t  t h e  background of pioneer  America. We 
s e e  how johnnyfa  l o v e  of God and na tu re  s t a r t e d  him on 
a l i f e t i m e  misalon,  
The P l l ~ r i m s .  (21 minutes) .  Recreates  t h e  first Engl ish 
-
s e t t l e m e n t  i n  New England. It opens i n  England, fo l lows  
3 
t h e  P i lgr ima t o  America, and concludes wi th  them comiop. 
t o  America and going through t h e  t e r r i b l e  f i rs t  winter. 
P l a n t e r  of C o l o n i a l  V i rg in i a ,  (11  minutea). This f i lm out-  
l i n e s t h e  f u n c t i o n s  of a c o l o n i a l  Vi rg in ia  tobacco I 
- - - -  -~ 
p l a n t a t i o n  and t h e  part of t h e  s lave,  indentured se rvan t ,  
and  a r t i s a n .  It shows t h e  methods of manufacturing and 
means of t r a n s p o r t a t i o n ,  p o l i t i c a l  and economic s i t u a -  
t i o n s ,  cuatoma, and a r c h i t e c t u r e ,  
I 
p l p o u t h  Colon : The F i r s t  Year. (16 minutes). These 
scenes  -9 fi med - a t  ~ l y m o u t ~ a s s a c h u s e t t s  and on board 
t h e  Mayflower 11, give a v iv id ,  authent ic  q u a l i t y  t o  
t h i s  re-enac tment of important eventa during the  f i rs t  
yea r  a t  Plymouth Colony. It t e l l s  the insp i r ing  s t o r y  
of t h e  Pi lgr ims  s t rugg le  with g rea t  hardship and 
d i s e a s e  and t h e  e s t a b l i s h i n g  of pr inc ip les  of freedom 
and democracy i n  t h e  New World. 
P u r i t a n  Familg of E a r l  New England. (11 minutes). Shows 
-+- a  P u r i t a n  fami y l i v i n g  i n  a  small New Emland c o a s t a l  
-
v i l l a g e ,  p a r t i c i p a t f  ng- i n  many ac t iv i t ies -and chores-- 
t h e  c h i l d r e n  l e a r n i n g  from a  hornbook, etc. ;  the  mother 
cooking cornbread and making aoap and candles;  the  f a t h e r  
hunt ing  and d ress ing  skins.  
Roser Williams-Founder of Rhode Island. (27 minutes). 
Dramatizes the  c o n f n c t  which l e d  t o  the  founding of 
Rhode Is land.  It t e l l s  the s t o r y  of Roger W i l l i a m s  from 
t h e  t ime of h i s  t r i a l  i n  I.;assachusetts u n t i l  he i s  ban- 
i s h e d  from t h a t  colony and goes i n t o  the  wilderness. 
The S l e n d i d  Dream. (26 minutes). Shows William Penn's 
- h n  a g a i n s t  unjus t  l e g i s l a t i o n  which l eads  t o  the 
establishment of a colony i n  America and t h e  triumph of 
f reedom-loving man. 
Wllliamabur Restored. (& minutes). The scenes revive 
d o r i c a l  and s o c i a l  importance of this o ld  Virginia  
c a p i t a l .  The f i lm shows how the  Elockefellers, through 
g r a n t s ,  helped r e s t o r e  this co lon ia l  cen te r  t o  i t s  f o r -  
mer aspec t .  
William Penn and t h e  Quakers. (11 minutea). The s t o r y  of 
---
t h e  es tabl i shment  of Pennsylvania and t h e  Quakers I 
s t r u g g l e  f o r  freedom of worship. It shows how a  colony 
i s  founded which is dedicated t o  freedom of speech and 
r e l i g i o n ,  and e q u a l i t y  f o r  a l l .  
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CHAPTER I11 
CONCLUSION 
I, EVALUATION AND HOW THE U M T  LEADS TO O T m  
Evaluat ion.  Since the  appraisal  of pupil growth is  
one of the most important processes of the u n i t ,  and since 
s tuden t s  vary  g r e a t l y  i n  a b i l i t y ,  t a l en t ,  in te res t ,  and 
matur i ty ,  the  t eacher  must be v i t a l l y  concerned with what 
can be done with the  t a l e n t s  of individual  students. It i s  
r e a l i z e d  t h a t  some pupi ls  gain l i t t l e  o r  no s k i l l  o r  know- 
ledge from c e r t a i n  a c t i v i t i e s  but only enrichment, so  evalua- 
t i o n  m u s t  t ake  s eve ra l  forms. Various o ra l  and wri t ten t e s t s  
may be uaad bu t  infomnal methods may also be included, such 
aa work hab l ta ,  a t t l t u d e a ,  a b i l i t y  t o  work i n  groups, and 
the  a tuden t s l  growth i n  fn te rea t s ,  
Teats f o r  f a c t u a l  knowledge mus t  be planned, Tests 
muat a l a o  provide f o r  measurement of changes i n  in te res t s ,  
a t t i t u d a e ,  and work habita  of individual students, The 
1 
f ollowlng suggested methods might be used: 
1. Penc i l  and paper t e s t s .  These should be both essay 
and ob jec t ive  types and should t e s t  fo r  speci f ic  
ob jec t ivea ,  
2. Anecdotal records of student behavior, 
l ~ a g a n ,  9. - oit.. pp. 483-503, 
3. R e p o r t s  of  o b s e r v a t i o n s  by paren ts ,  
4. Comparisons of p a s t  school  records  with presen t  l e v e l  
of work. 
5 ,  Teacher  check l i s t  of i n i t i a l  i n t e r e s t  and behavior 
of i n d i v i d u a l  s tuden t s .  Such items should be con- 
s i d e r e d  as: 
a, The i n i t i a l  i n t e r e s t  o f  t h e  s tudent  
b, The i n i t i a l  p o t e n t i a l  t a l e n t  of the  s tudent  
c ,  The p r o j e c t s  i n  which t h e  s tudent  p a r t i c i p a t e d  
d, The c r e a t i v e  work which he completed 
e ,  The a b i l i t y  t o  plan work cons t ruc t ive ly  
f .  The a b i l i t y  t o  f o l l o u  i n s t r u c t i o n s  
g, The a b i l i t y  t o  experiment with new ma te r i a l s  
h. The a b i l i t y  t o  keep an  open mind t o  new suggestions 
6 .  Teacher  o b s e r v a t i o n  of s tuden t  behavior  a t  i n t e r v a l s  
d u r i n g  the p r o g r e s s  of t he  u n i t  by observing such 
t h i n g s  as a b i l i t y  t o  g r a s p  new concepts, keep wel l  
informed, form opinions ,  e t c .  
7. Teacher  check  l i s t  f o r  a p p r a i s a l  of  group discuss ion.  1 
8, Teacha r s  check  l i s t  t o  de t e rn ine  growth of group 
i n t e r e s t  i n  a knowledge of c o l o n i a l  h i s t o r y  and i t s  
r e l a t i o n s h i p  t o  t h e  p re sen t ,  
a, Are t h e y  e n t h u s i a s t i c  t o  l e a r n  more about o m  
n a t i o n t  a h i s t o r y ?  
b, Do t h e y  unders tand t h e  Importance of h i s t o r y  to 
improve t h e i r  understanding of problems today? 
c ,  Do s t u d e n t s  b r i n g  e x t r a  m a t e r i a l s  such as inform- 
a t i o n  a b o u t  t h e i r  t r i p s ,  e t c ,  
d. Do e t u d e n t s  know why b e t t e r  understanding of our 
o o l o n i a l  h e r i t a g e  is necessary? 
h a d 8  - t o  o t h e r  - u n i t s .  It is hoped t h a t  th is  u n i t  of 
s t u d y  o n  c o l o n i a l  h i s t o r y  will provide a  sound foundat ion f o r  
s imi lar  s t u d i e s  on o t h e r  phases  of United S t a t e s  His tow.  
The g e n e r a l  l e a r n i n g s ,  methods of a t t a c k l o g  and so lv ing  prob- 
l e m ,  s k i l l  i n  e v a l u a t i n g  m a t e r i a l s  and a b i l i t y  t o  work a s  a 
group may be app l ied  t o  other  h is tory  units. 
Once the  i nd iv idua l  teacher has evaluated and used 
this  u n i t ,  he can wel l  form and use other units i n  the 
way, The u n i t s  t h a t  could be developed out of t M s  u n i t  
would be var ied ,  depending upon the in te res t s  and a b i l i t i e s  
of t h e  t eache r  and s tuden ts  and upon t h e i r  loca l  environment. 
11. USING THE UNIT 
It is  a a i d  t h a t  s tudents  r e s i s t  American History 
coursea because: (1) too much time spent on dates, names, 
e t c .  ; (2)  they do not see the materials and experiences as 
important  o r  func t iona l ;  (3) the historg department i s  often 
not i n  harmony with t h e  other  departments; and (4)  history 
couraea over lap  too  muah between junior high and senior 
high.' If t hese  s t a t e m n t s  e r e  t rue ,  then it i s  the job of 
h i a t o r y  teachera  t o  do something about improving the teaching 
of American Hlatory. 
I n  t h l a  u n i t  t he  wri ter  has attempted t o  move from the 
o l d  s i n g l e  textbook method to using a  var ie ty  of materials 
which a l lows f o r  f l e x i b i l i t y  of content and learning pro- 
oedursa t o  encompass a wide range of individual differences. 
Many activities a r e  suggested. These a re  very de f tn i t s  and 
a p e c i i i c  and it i s  f e l t  t h a t  they should meet t h i s  range of 
' ~ a r t u r i ~ h t  and Watson, 9. P o  345. 
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d i f f e r e n c e s .  Use r s  of t h i s  u n i t ,  it 1s hoped, w i l l  d e l e t e  
o r  e x t e n d  a c t i v i t i e e  t o  f i t  t h e i r  p a r t i c u l a r  needs, 
1t is  hoped that  such  a u n i t  of s tudy on t h e  co lon ia l  
p e r i o d  i n  American H i s t o r y  he lp  many young people develop 
a n  u n d e r s t a n d i n g  o f  t h e  h e r i t a g e  of t he  United S t a t e s  and a 
r e s p e c t  and  conce rn  f o r  what t h e  e a r l y  pioneers d i d  f o r  them. 
If s u c h  a n  outcome is  t h e  r e s u l t ,  then  ths  s tudy has been 
wor thwhi le  t o  t e a c h e r a  and p u p i l s  a l i k e .  The value of t h i s  
s t u d y  comes i f  and  when it i s  rnade f u l l  use of. A s  James 
M i l l  w r o t e  o v e r  a hundred yea r s  ago, i s  only by our ideas  
of t h e  p a s t  t ha t  we have any  power of a n t i c i p a t i n g  the  
f u t u r e .  n l  
111. COXL'iTSION 
The o p p o r t u n i t l e a  f o r  t h e  teacher  of h i s t o r y  today 
a r e  unprecedented .  He f a c e s  cbel lengea f r o m  those  who say 
t h a t  t h e  Amarioan e d u c a t i o n a l  system i s  i n f e r i o r  t o  those of 
o t h e r  n a t i o n a .  There  a r e  t hose  who demand t h a t  h i s to ry  be 
uasd  t o  p rove  t h a t  t h e  p a s t  of t he  United S t a t e s  has been 
w i t h o u t  b lemiah a n d  tha t  i t s  system i s  supe r io r  t o  o ther  sys- 
tems; on t h e  o t h e r  hand, t h e r e  a r e  o t h e r s  who see  l i t t l e  
good i n  t h e  s t u d y  of h i s t o r y  a t  a l l .  The teacher  of h i s to ry  
ahou ld  b e  w i l l i n g ,  wh i l e  s t a n d i n g  on t h e  shoulders of those  
'car twight  a n d  Watson, lot. dt. 
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who have  gone  b e f o r e ,  t o  c o n t i n u a l l y  experiment with new 
methods d e s i g n e d  t o  impar t  to his  s tudents  t he  enthusiasm t o  
i n v e s t i g a t e  t h e  p a s t  c r i t i c a l l y  i n  order to acquire  fla 
d e e p e r  u n d e r s t a n d i n g  of h imse l f ,  of h i s  fellowman, and of 
t h e  s i t u a t i o n s  i n  which men a r e  put.n1 
A s o c i a l  s t u d i e s  program m u s t  be  s e n s i t i v e  t o  the 
dynamic changes  i n  modern s o c i e t y .  Sound research  and con- 
t i n u o u s  e x p e r i m e n t a t i o n  a r e  e s s e n t i a l  f o r  construct ing a  de- 
s i r a b l e  program. The program should be f l e x i b l e  and thought 
of as a g u i d e  f o r  a i d i n g  i n  t h e  process of meeting the needs 
a n d  p e r p e t u a t i n g  the growth o f  s tudents .  The s o c i a l  s tud ies  
program i s  one of t h e  most e f f e c t i v e  means of developing 
s k i l l s ,  attitudes, unders tandings ,  and competencies that 
a r e  e s s e n t i a l  t o  democra t ic  l i r i n g P 2  and the  use of a  r e -  
s o u r c e  u n i t  s u c h  as t h i n  one i n  curr iculum planning should 
g i v e  v i t a l  a i d  i n  eupply ing  this development, 
'1bid -. , pp. 10-11. 
2 ~ o f f a t t ,  OJ. a., p. 16. 
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